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Challenges and Changes in Teaching Chinese as
A Second Language in the USA

Wen Xiaohong

Abstract The present study analyzes the challenges confronting teachers in the field of
teaching Chinese as a foreign language. They include: 1) multiple backgrounds of learners in so-
cio-ethnic cultural and motivational diversity; 2) enrollment retention and sustainment of Chi-
nese education development; 3) teacher training; and 4) K-6 articulation across different aca—
demic institutions. The study proposes changes and strategies to meet challenges and accommo-
date learners’ needs. Changes should not only be at the theoretical level but also at the level of
classroom practice. Student—centered curriculum form-focused instruction and meaning-driven
class activities help learners develop form-unction-context mappings in an interactive classroom
where language use cognitive and meta-cognitive skills are emphasized and practiced.

Key words Chinese education in the USA challenge learning motivation language use

language learning strategies
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